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1. Introduction

This paper sets out some conventions for developing scenarios for the JISC Lifelong Learning Programme, specifically the processes making use of learner information, including e-portfolios. 
The Learner Information Profiles Special Interest Group based in the UK is coordinating the development of a set of scenarios to illustrate some typical uses of learner information and e-portfolios across Europe.  A number of illustrations will be produced.  These are intended to stimulate colleagues to develop further scenarios of their own practice, or the practice they wish to develop.  Support to projects in the Lifelong Learning Programme will be provided in the autumn of 2004.  
This note sets out some conventions for colleagues to take into account when they prepare scenarios.  This will give the scenarios a common look and allow feedback to be used to collate requirements.   It is important that a scenario is written in plain language so that it can be easily understood by speakers of other languages and by specialists in different fields.  The scenario should provide a ‘story’ that teachers, technologists and policy makers can understand, but also some materials from which more formal specifications and standards can be prepared.

2. Proposed Definitions: -

“A scenario describes the typical uses of a system as a narrative or story.”

“A use case describes the major functions that a system will perform for the major actors, and also the goals that the system achieves for those actors along the way.”  (An “actor” may be a person or an electronic tool within the scenario.)

“A stakeholder class defines a group of  people who care about, or who should care about, the system being developed.” (See f below) 

“A case study describes what has been learned from the development of a scenario and its use.” 
3. Conventions: -

A template for the submission of a scenario so that it can be published on a website will be provided, together with an exemplar scenario.  The main elements of the scenario are: -

a) Metadata about who has provided the scenario.

b) A short statement providing the context for the scenario briefly explaining how the scenario relates to other practice and policy within a particular education or employment sector within a particular region or state.   

c) A simple flow diagram of the scenario.  Typically this will show how different kinds of people make use of the e-portfolio and the systems which support it. 

d) The ‘story’ or narrative of the use of an e-portfolio told from the perspective of an external narrator.  This can cover paper based practice, face to face meetings and the use of other technology in addition to the e-portfolio.  You may wish to comment how you may move from present practice toward the use of -portfolio  
e) The narrative told from the perspective of one or more of the people involved, always including the perspective of the learner

f) A list of the types of people (the stakeholders) involved in the scenario and of what they want the system to provide.
g) A list of the other people and systems, or actors, who support the process

h) Definitions of terms

i) References and Bibliography  

(People carrying out a task for the system, but with no stake in what the system delivers (for example, a filing clerk) should be listed separately, alongside the ICT tools.)
The main story element should be told from several different perspectives looking at what different stakeholders do and what they require from the e-portfolio, but every scenario should include the learner’s perspective of the process.  Numbered references should link the different stages of the story to the flow diagram.
The types of people involved in the scenario are a key resource for the development of more formal specifications.  An example might be learners entering a college, some of whom enter from school aged 16, others of whom are young unemployed people, others who are older workers needing new skills.  Each of these types of learners may require different things from a learning process.  You might want to produce a different version of the scenario for each of these types of learner.
The primary purpose of the scenario is to identify the use of a process, by whom and for what purpose.  Colleagues may also wish to provide more detailed use cases of particular parts of a process, and the types of information this will involve.  You may already have existing resources providing this information, which you can submit alongside the scenario.
Colleagues who wish to discuss any of this further can contact Helen Richardson and Peter Rees Jones To avoid delay over the summer of 2004 please contact the Centre for Recording Achievement  01942 826761 or email gail@recordingachievement.org
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I. The policy and practice context in which the scenario was developed

In 1996 and 1997 national inquiries into both post 16 and higher education in the UK led by Lord Dearing recommended that learners developed “a means by which young people develop the practice of managing and taking responsibility for their own learning, as a skill they need for life, continuing through college, university and into work.” The ‘Progress Files’ which were developed by practitioners as a result contained a Transcript element of formally assessed achievement alongside Personal development Records owned by the learner. In 2003, the Westminster Government proposed the principle that all educational and training organisations have the responsibility of contributing to this e-portfolio for lifelong learning in order to support learners’ development and progression. Against this background the University of Nottingham in partnership with colleagues in the universities of Leeds and Paisley and Further Education Colleges bid for funds from JISC’s Lifelong Learning Programme to develop an e-portfolio supporting applications to higher education.  The scenario describes how existing practice in schools and colleges and the University will be joined up, replacing the current application procedures.  Pilots of some of the use cases contained within this scenario will be undertaken in 2005 and a case study reviewing what has been learned will be published.
II. Flow diagram
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III. The Scenario

The University and local colleges teaching people aged 16 or older have developed processes to support the personal, educational and career development of learners making use of electronic progress files.  They now wish to join up these separate processes in order to create a personal e-portfolio, private to the learner, to encourage and support the learner in applying to the University.  The learner can draw on material from the personal e-portfolio provided by a college in order to apply to University through UCAS, the central UK HE admissions service, and then to introduce him or herself to the adviser which the University provides.

When learners first enter a college they are introduced to the e-portfolio and the webservices it provides (see A in the flow diagram).  These include Benchmark Profiles of learners at different stages of development against which a learner can map his or her goals. A learner can use the e-portfolio to think things through before meeting the adviser college provides and email her with specific questions before they meet. Learners can also meet a student from  the University who has been trained as a mentor.  As a result of this support more learners wish to apply for University and ask to use the version of the e-portfolio designed for this purpose (see B in the flow diagram).   (Another version of this scenario supports application to employment.  The scenario is intended to support application to both university and employment.)  This process will result in some learners changing their goals and moving to a different college better suited to their needs. (see C in the flow diagram).    They bring their personal e-portfolio with them.

Shortly after changing college the learner confirms that he wishes to apply to university and uses the personal e-portfolio to summarise and draw down the key materials he has developed over the past 15 months in order to make a strong application in line with the University’s requirements for a particular subject (see D in the flow diagram). This allows the University admissions officer to assess the progress the learner is making, as well as his formal qualifications and, as a result make a conditional offer which depends on the learner maintaining progress in a particular area of weakness and reinforcing areas of strength through master classes provided by the University.

As a result of this electronic and person to person support the learner meets the offer.  He is asked to email a short statement about himself to the adviser the University provides him with before they meet face to face.  This gives the learner an opportunity of expressing some of the concerns he has, which he would not wish to put in the original application.  (see E in the flow diagram).  The time with the mentor is short, but because of  the e-portfolio the conversation is focussed and of high quality.  This allows the University to provide a high quality service at low cost, to evidence the quality of its provision and to maintain good retention rates for which the University receives a financial reward. 
IV. The same narrative told from the perspectives of different actors.

	 Learner’s Perspective
	
	Advisors Perspective
	
	 Administrative  perspective

	In my first term at FEC I follow a process that introduces me to an e-portfolio, which I use in the classroom and then at home with the support of a lecturer. 
	A
	(college lecturer) I provide a series of classes explaining the use of the e-portfolio and using it in discussions with learners
	A
	(college clerk) I provide each Learner with an e-portfolio and ensure records from earlier portfolios have been transferred into the college e-portfolio.

	Using the Benchmark Profiles I identify a career and the pathway leading toward it, which involves HE study.
At the end of my first term I ask to join the Partner Colleges Entry Programme which provides a version of the e-portfolio to support entry to HE and gives me access to a trained student mentor.
	B
	(college lecturer) I support and challenge the learner to develop ambitious but realistic goals.
 (student mentor) I give the learner a feeling of what it is like to study at University, both the problems and opportunities. Learners often ask me the questions they would not ask college or university staff.
	B
	(e-portfolio clerk) I make sure that the typical profiles and pathways are up to date with the changing college and university curricula.

(Comment these are all resources in a managed learning environment providing customised information about opportunities for individual learners.)

	Now I have a clearer view of my long term goals for employment I move to another college better suited to provide me with relevant learning.
	C
	(college lecturer) I use the information the learner provides me from the e-portfolio to have a short high quality discussion with the learner focused on key issues, such as changing college.
	C
	(e-portfolio clerk) I ensure the Learner can uses his/her same personal e-portfolio despite moving college.   I ensure the learner controls access to the portfolio.

	The services in the e-portfolio, and a meeting with a college advisor, help me match myself with the requirements set out in the HE Entry Profile.  I draw from my personal e-portfolio to create a short presentational portfolio I use to apply to University 

I am offered a place conditional on my completing a master class and a remedial class in the Partner Colleges Entry Programme. 


	D
	            Recruiter’s Perspective         .                                                  (University Admissions tutor) Because the learner has entered information in a ‘soft template’ I can highlight the particular qualities I seek in students and quickly identify a shortlist of potential students, which I review in detail.     
  Advisers Perspective
(college and university lecturer)  We work together to ensure that the learner understands what is required and is well  prepared for entry to University
	D
	(University Admissions officer)  At this point there is a potential conflict of interest between the applicant and the university recruiter.  I must make sure that the processes are transparent and fair so that all decisions on who to admit to University can be justified.

	My place is confirmed, and 6 weeks before entry I use the e-portfolio to prepare a short profile of myself to introduce myself to my University tutor, and the other students in my seminar group.
	E
	(University Tutor)  I use the profile the student gives me and information from the admissions process to prepare for my first meeting with the student order to support his fulfilling his personal, educational and career potential
	E
	(University clerk) The applicant can ask for their Personal e-portfolio from the college to be transferred for the University, but the University also receives some of the information from the application from the central admissions service provider.


V. A list of stakeholders and what they want
a) Main types of stakeholder
	Learners
	Want  qualifications and competences for a good job, which may require University study 

	Advisers
	Want to support learners in developing their educational, personal and career potential

	University Recruiter 
	Wants to recruit gifted and talented learners, especially from backgrounds where their potential may not be recognised.

	University Admissions Officer
	Wants to ensure maximum transparency in the admissions process to meet legal and quality criteria and to ensure that the University recruits people who will benefit most from the learning it provides.


b) sub types of stakeholder
	Sub types of Learner at college: -

	Wants: -

	1. Entering from school for full time study
	Qualifications for University and / or a first job

	2. Entering College part time during employment at age 16
	Qualifications and competences for immediate use in their current job

	3. Entering College full time from employment 
	Qualifications and competences for a better job

	4. Entering College after more than 6 months unemployment
	Qualifications and competences for a new job

	Common attributes belonging to any of these types: -

· No family tradition of post 16 education

· Poor language skills

· Low income family
· Poor ICT skills
	Comment: -

The e-portfolio for application to HE is targeted at types 1 and 3, especially those with no tradition of post 16 education and / or poor language skills whose social disadvantage may mask considerable potential and who need to be encouraged to consider Higher Education

	Sub types of Adviser: -
	Wants:-

	5. College Lecturer, who is qualified to provide general advice to support the personal, educational and career development of learners.
	To increase the proportion of learners progressing into higher education and skilled jobs and do the best for the learner.

	6. Student mentor (a volunteer who is a student who has been trained to provide general advice and support.)
	To help individual learners work out for themselves whether University is the right choice for them.

	7. University tutor (typically a university lecturer who is qualified to provide general advice to support the personal, educational and career development of learners.)
	To increase the proportion of students performing to a high standard and maintain or improve retention rates, while doing the best for the student.

	8. Specialist advisers, for example careers advisors
	


VI. A list of other actors 

	a) College clerk
	A type of clerk, supported by the e-portfolio administrator responsible for the routine operation of the e-portfolio system within the shared college / university MLE

	b) e-portfolio clerk
	A type of ICT technician responsible for the operation of the system

	c) Admissions clerk
	A type of clerk responsible for the operation of a reliable, transparent and fair admissions process

	d) University clerk
	A type of clerk supported by an e-portfolio administrator responsible for the routine operation of the e-portfolio system within the university MLE.


VII. Definitions of terms

“Advisers” staff employed by a school college or university who are qualified to support the personal, educational and career development of learners.

“Mentors” volunteers, typically students at university, who have received basic training sufficient for them to provide simple advice and encouragement to learners and to know when to refer issues on to an adviser.
“Personal, educational and career development of learners” The specific UK term for this is “Personal Development Plannning” (PDP), which shares features with much European Practice, especially in Holland.  A formal policy for PDP has been developed by the national organisation representing University rectors.
“Personal Development Records” are the records which arise from PDP.

UCAS is the Universities and Colleges Admission Service through which people apply for full time places in the first cycle of higher education in the UK. “Westminster Government” the government of England, not the UK.

VIII. References and Bibliography to other resources.

For past work on UK progress files (a type of portfolio) and Personal Development Planning see http://www.qaa.ac.uk/crntwork/progfileHE/contents.htm
For the consultation paper provided by the Westminster Government and proposing the use of e-portfolios for Lifelong Learning http://www.dfes.gov.uk/consultations2/16/
9. Template 
An online template will be provided for entering the scenario to a website.  Most of the metadata, some of which will be published at the top of the scenario are provided at the end of the template. 
Metadata

General information about the scenario

	
1.1.2

 
	Title 


	A name given to the scenario. 


	
	M

	
	Language
	The Language of the title
	
	

	1.1.3

 .   
	Description
	An account of the content of the scenario. 
	
	M

	
	Language
	The language of the description
	
	

	1.1.4


	Date
	Date Created
	
	M

	1.1.5


	Language
	A language of the intellectual content of the resource.
	
	M

	2.1
	Creator
	A person or entity primarily responsible for making the content of the resource.
	
	M

	1.2.2
	Audience
	The intended audience for this scenario.

Note all the scenarios should be written for the audiences listed by default but you may wish to add in further types of audience, for example “employers” or more specific types of audience “teachers responsible for careers guidance”  The project will use this information to propose an extended vocabulary for audience.
	Teachers, Learners, Policy Makers, Technologists, Managers ………… 
	M

	1.2.4


	Source
	A Reference to a resource from which the present resource is derived/linked to, if any e.g. http://www.nottingham.ac.uk/e-portfolio/

	
	O

	2.7
	Other Contributors
	Angela Smallwood, University of Nottingham, 

Paul Rodaway, University of Paisley,
Alan Paul, Universities Central Admissions Service.
	
	O


I. The policy and practice context in which the scenario was developed

Enter here brief details of the background, in particular the needs driving the development of the process.  You may wish to say whether the practice being developed arises from a formal policy, and whether it builds on existing paper based practice 

II. The flow diagram

Enter here a simple flow diagram with reference numbers to link it into the text provided in the next 2 sections.  Some of the key sections of the diagram may represent more detailed use cases of how an e-portfolio is used. 
III. The Scenario

Enter here the text of the scenario told from the perspective of an external narrator linked by reference numbers to the flow diagram and the next section.

IV. The same narrative told from the perspectives of different actors.

Enter here the text of the scenario told from the perspective of two or more stakeholders, one of whom must be the learner.  Each of the sections making up these narratives may represent individual use cases which you have or will be developing.  You are welcome to provide links to any resources you may feel to be relevant.  For groups developing scenarios collaboratively this is a good workshop exercise.

	Perspective 1
	
	Perspective 2
	
	 Perspective 3

	
	A
	
	A
	

	
	B
	
	B
	

	
	C
	
	C
	

	
	D
	
	D
	

	
	E
	
	E
	


V. A list of stakeholders

Enter here the stakeholders involved in the scenario and what each wants from the e-portfolio.  By adding in attributes and comments you can capture some of the information on which more formal representations of the scenario may be based.
a) Main types of stakeholder
	Stakeholder
	What the stakeholder wants

	
	

	
	

	
	

	
	

	
	


b) sub types of stakeholder
	Sub types of stakeholder: -

	Wants: -

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


VI. A list of other actors 

Enter here information about any other people or systems which play a role in the scenario, but have no interest in its outcome, for example a human or electronic filing system.
	a) 
	

	b) 
	

	c) 
	

	d) 
	


VII. Definitions of terms

This is not intended as an exhaustive definition of all the terms used in the scenario, but as a means of ensuring that terms which are used in a specialised way are easily understandable by other readers in different contexts.  However, you are welcome to offer your own definitions of key terms. One specific intention of the scenarios is to help develop vocabularies which can define the different aspects of e-portfolios.
VIII. References and Bibliography

Add here references to other resources and more general materials which other practitioners ,may wish to follow up.
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� The above definitions are adapted from Ellen Gottesdiener; Requirements by Collaboration 2002


� All of the information in this introductory heading will be captured  from the metadata section of the template provided at the end of this paper in section 9.


� Each of these learners might be the subject of a more specialised scenario.


� Each of these learners might be the subject of a more specialised scenario.
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